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Pupil Premium Impact Report for Strategy Statement 2017/18
	1. Summary information

	School
	Fazakerley Primary School, Liverpool, L10 7LD 

	Academic Year
	2017/2018
	Total PP budget 
	Predicted
	£295,630
	Date of most recent PP Review
	Sept 2018

	
	
	
	Actual 
	£293645.72 (
	
	

	Total number of pupils
	371 excl nursery
	Number of pupils eligible for PP
	150 ( 40%
	Date for next internal review of this strategy
	n/a


	Attainment for end of Key Stage 2 (2017) 

	
	Pupils eligible for PP (Fazakerley Primary School)
	National Average

(Pupils not Eligible for PP)
	Gap  

	Proportion of pupils in Y6 eligible for PP
	34/53 = 64% of cohort
	

	% achieving the expected standard in Reading, Writing and Maths 
	62%
	67%
	-5%

	% achieving the expected standard in Reading
	68%
	77%
	-9%

	% achieving the expected standard in Writing
	65%
	81%
	-16%

	% achieving the expected standard in Maths
	65%
	80%
	-15%

	Progress for end of Key Stage 2 (2017) 

	
	Pupils eligible for PP (Fazakerley Primary School)
	National Average

(Pupils not Eligible for PP)
	Gap  

	Proportion of pupils in Y6 eligible for PP 
	32/50 = 64% of cohort
	

	Progress measure in Reading
	+3.08
	+0.33
	+2.75

	Progress measure in Writing 
	+2.13
	+0.17
	+1.96

	Progress measure in Maths
	+3.32
	+0.28
	+3.04


	Attainment for end of Key Stage 1 (2017) 

	
	Pupils eligible for PP (Fazakerley Primary School)
	National Average

(Pupils not Eligible for PP)
	Gap  

	Proportion of pupils in Y2 eligible for PP
	35/49 = 71% of cohort
	

	% achieving the expected standard in Reading
	37%
	79%
	-42%

	% achieving the expected standard in Writing
	34%
	72%
	-38%

	% achieving the expected standard in Maths
	43%
	79%
	-36%


	Attainment for end of EYFS (2017) 

	
	Pupils Ever 6 FSM (Fazakerley Primary School)
	National Average

(Pupils non-ever 6 FSM)
	Gap  

	Proportion of Reception pupils eligible for PP
	24/59 = 41% of cohort
	

	% achieving GLD 
	35%
	71%
	-36%


	1. Barriers to future attainment (for pupils eligible for PP, including high ability)

	 In-school barriers (issues to be addressed in school, such as poor oral language skills)

	A. 
	Oral language skills for pupils entering our Nursery and Reception are significantly lower for pupils eligible for PP than for other pupils. This significantly affects reading progress in subsequent years and impacts on standards and progress in writing also. 


	B. 
	The majority of our pp children have poor basic skills – phonics, early reading, writing and maths. This is a barrier to our pupils’ attainment and affects progress, also affecting their ability to fully access the wider curriculum. 


	C. 
	This year, a significant proportion of Year 1 PP pupils are at ‘serious risk of delay’ in meeting age-related expectations and, maturity/concentration wise, are significantly behind their peers. These are barriers to them attaining at the end of Key Stage 1 and being prepared to cope with the transition to Year 3 and the increasing demands of the curriculum in Key Stage 2.


	D. 
	This year, a significant proportion of Y6 PP pupils are at risk of not meeting their KS2 targets due to maturity/concentration levels. These are barriers to them attaining at the end of KS2 and being prepared to cope with the transition to high school.  

	External barriers (issues which also require action outside school, such as low attendance rates)

	E. 
	Attendance rates for PP pupils, current total sessions missed is 7.2% (national others 3.9%). Attendance rate for PP children 92.8% (significantly below the target for all children of 97%). This reduces their school hours and their learning time. In particular, persistent absentees (greater than 10% absences) was 22.9% (significantly higher that the National Average and certainly for all other pupils. If children are not in school regularly, they do not benefit from our quality first teaching approach or the other interventions offered to them. 



	F. 
	Parental engagement – we know that the more parents are involved with the school in supporting their child’s learning, the better the pupil outcomes. For a number of reasons, some parents find it difficult to fully engage with school, which unfortunately does have an impact on the child’s learning and progress. 



	G. 
	High levels of vulnerability - Pupils with specific emotional needs, mental health challenges or who are facing difficult circumstances in their life which affect their learning, behaviour, attitudes & attendance in school. These pupils tend to come disproportionately from vulnerable groups including those eligible for pupil premium. 



	2. Desired outcomes 

	
	Desired outcomes and how they will be measured
	Success criteria 
	Actual Outcomes 

	A. 
	Increase the percentage of pp children achieving a good level of development at the end of EYFS
	To diminish the difference between GLD % PP children and non-pp children.
	2017 (  37.5% of PP children achieved a GLD

2018(28.6% of PP children achieved a GLD.
However, 14 PP children did not achieve GLD. 4 from outside nurseries and 10 who attended our Nursery. 

All 14 of these children had attendance of less than 95%. (% range from 76% to 95%). The new attendance officer is already having a positive effect as now all children are now above 95% attendance with 5 on 100%.
These children are also on the provision map for Year 1 and will be having small group work and intervention groups to support diminishing the difference. 
Although the percentage of PP children achieving GLD has not improved, the percentage of those making progress has: 
2017-18 Reception cohort - on entry to F1 only 3% of PP were on track. However, this rose to 25% of PP were on track at the end of F2. +22%
This will remain a key priority for the SDP.

	B. 
	Increase attainment for PP pupils within Key Stage One for Phonics results – particular focus on PP boys. 


	Increase the % of pupils eligible for PP achieving the expected standard in phonics and close the attainment gap between PP children and all children Nationally (PP 68% compared to all children Nationally 81%).
	Yr 1 Pupils 2017 ( 66.7%    2018 ( 58.3%

LA 2018 ( 70.3%

Here we are 12% away from local. That equates to 3 children in the cohort. 1 child has attended specialist provision since the beginning of 2018. 1 child has EP involvement for speech and language. Also 1 child’s attendance affected his progress, indeed he was absent during the phonics screening check window. 
To further support next year, we have purchased a new phonics tracker which enables phonics lead to see in real time how progress is being made, where the gaps are and therefore put support in place where needed as soon as possible.
Boys Focus

2017 ( 44.4% of PP boys passed the phonics screening check

2018 ( 63.6% of PP boys passed the phonics screening check 

We increased this by 19% so trend is upwards for boys. 
This will continue to be a key priority for the SDP.

	C. 
	Increase the percentage of PP children meeting the expected standard in reading, writing and mathematics at the end of KS1 – particular focus on writing from last year

	Diminish the difference between the reading attainment for pp children and that of our non-pp children 

Diminish the difference between the writing attainment for pp children and that of our non-pp children 
Diminish the difference between the maths attainment for pp children and that of our non-pp children 
	End of KS1 E+ (PP)

R 2017 34.8% 2018 50% +15.2%
W 2017 30.4% 2018 50% +19.6%
M 2017 34.8% 2018 45.8%   +11%
% Difference between PP and non-PP 
R 2017 21.2% 2018 16.7% diminished by 4.5%
W 2017 21.6% 2018 10.6% diminished by 11%
M 2017 25.2% 2018 14.8% diminished by 10.4%

	D. 
	Increase the percentage of PP children meeting the expected standard in reading, writing and maths at the end of KS2
	Increase the % of PP children achieving the expected standard in reading, writing and maths – diminish the difference between PP children and all children nationally for each of these.

	End of KS2 E+ (PP)

R 2017 57.9% 2018 76.9% +19%
W 2017 57.9% 2018 69.2% +11.3%
M 2017 57.9% 2018 76.9%   +19%
% Difference between PP chn (2018) and national non-PP figures (2017)
R 2017 9% 2018 0.1% diminished by 8.9%
W 2017 16% 2018 11.8% diminished by 4.2%
M 2017 15% 2018 3.1% diminished by 11.9%
Based on 2017 national data as 2018 national data has not been released yet. 

	E.  
	Improve attendance rates for PP pupils, current total sessions missed are 7.2% (national others 3.9%). This reduces their school hours and their learning time.
	Reduce the percentage of total sessions missed amongst pupils eligible for PP and increase the overall percentage of PP pupils across school enabling them better life chances and an increase in their attainment. 
	PP Attendance 

2016-17 ( 91.45%

2017-18 ( 92.37% +0.92%
Percentage of missed sessions have marginally decreased. We have employed a new attendance officer for the coming year. 
This needs to continue to be a focus next year.

	F. 
	Improve parental engagement for families of PP children.

	Parent voice groups and surveys report improved attitudes to school engagement; take-up/attendance of school workshops/events etc. indicate an increased engagement by all parents.

	Parents/carers attend Faztots building links with school prior to attending. Parents/Carers invited and attended transition meetings where attendance was discussed.

Access sessions building links with the children’s centre during the holidays for ‘fun days’ to raise the profile of education from an early age.

Increased take-up of school workshops/events has been seen including new workshops – phonics. 

Two new assistant headteachers appointed with responsibility for home/school relationships and parental engagement to further this area in 2018-19. 

	G. 
	Improve mental health/emotional well-being of disadvantaged pupils. 


	Achieve the Wellbeing Award. Target intervention and timetable support from a newly developed pastoral team. Impact to be measured through improved attitudes, concentration, attendance and academic progress.

	Work towards the Wellbeing Award is in progress. A wellbeing staff team has been set up in school who are working in collaboration to address the actions identified on our Wellbeing action plan. 

Newly-appointed learning mentor delivering a program of support timetabled each week and also drop in sessions for children where needed.  

Learning mentor working closely with SENCOs as well as Pastoral Lead to ensure any SEN relating to mental health is being effectively identified and addressed. 

A decrease in low-level behaviour issues reported by staff. A range of appropriate behaviour charts shared with staff and created by pupils themselves to give them ownership of their behaviour and feel invested in them. 
Secured funding for a reading project in school that will be set up in 2018/19 to support PP children. Material used is going to centre around wellbeing. 

Sent SENCO on ROAR teacher training program in preparation for rolling out this model in 2018-19 (The ROAR response is an evidence-based resilience focused mental health response model to support whole schools in support their children’s mental health).  

This desired outcome will continue over the next two years as many of the strategies and actions put in place will take longer than one year to fully embed and measure full impact. 


	3. Planned expenditure 

	Academic year
	2017 / 2018
	Total PP budget
	Expected
	£ 295,630.00

	
	
	
	Actual 
	£293645.72 (

	The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support and support whole school strategies. 

	i. Quality first teaching 

	Desired outcome
	Chosen action / approach
	What is the evidence and rationale for this choice?
	How will you ensure it is implemented well?
	Staff lead
	EVALUATION

	Increase the percentage of pp children achieving a good level of development at the end of EYFS
	Reorganisation of the Reception timetable to include more focussed daily phonics, English and Maths lessons and regular guided reading lessons. More emphasis also placed on PSED to focus on emotional development, behaviour and making friends.
	Quality first teaching has always had the greatest impact on children’s progress and attainment. A complete review of the timetable was undertaken this year and prime areas prioritised.
	SLT to review timetable, EYFS Lead to regularly monitor and review
	EYFS lead
	2017 (  37.5% of PP children achieved a GLD

2018(28.6% of PP children achieved a GLD.
However, 14 PP children did not achieve GLD. 4 from outside nurseries and 10 who attended our Nursery. 

All 14 of these children had attendance of less than 95%. (% range from 76% to 95%). The new attendance officer is already having a positive effect as now all children are now above 95% attendance with 5 on 100%.
These children are also on the provision map for Year 1 and will be having small group work and intervention groups to boost them up. 

Although the percentage of PP children achieving GLD has not improved, the percentage of those making progress has: 

2017-18 Reception cohort - on entry to F1 only 3% of PP were on track. However, this rose to 25% of PP were on track at the end of F2. +22%
This will become a key priority for the SDP.

	Continue Reception/KS1 

Phonics programme to 

deliver higher outcomes/accelerated 

progress for all pupils

and to close the gap 

for PP eligible pupils

	Continuation of successful 

phonics programme to 

deliver higher outcomes for 

all pupils and accelerated 

progress for disadvantaged 

pupils. Successful assessment and tracking quickly identifies additional support required.
	EYFS/KS1 phased phonics programme delivered improved outcomes last year for all pupils and closed the gap for disadvantaged pupils.
	Half-termly assessment & review of pupil progress
	EYFS Leader/

CLLD lead and KS1 Leader
	Yr 1 Pupils 2017 ( 66.7%                          2018 ( 58.3%

LA 2018 ( 70.3%
There were 10 children who did not pass the PSC and who are PP: 6 girls and 4 boys (one of which was absent during the PSC window). For each of these children there are identified needs including SEN, poor attendance and SS involvement/EHATs. One child has been accessing alternative provision since the beginning of 2018. We will be putting in more learning mentor support, nurture groups and support from the new attendance officer this year. 

To further support this, we have also purchased a new phonics tracker which enables phonics lead to see in real time how progress is being made, where the gaps are and therefore put support in place where needed as soon as possible.

There were 7 children that were in Year 1 in 2017 who did not pass the PSC. Of these children 1 left our school before the end of Year 2. Of the other 6, three passed the PSC in Year 2.  The other 3 had poor attendance and we have employed a new attendance officer to support with this. Indeed, the attendance for two of these children is now 100% and for the other is 92%. Phonics support will continue in Year 3 for these children. 

	Focus from last year: to accelerate progress of current years 4 and 6 pupils below age related expectations in writing using the mastery approach and revised school timetable
	Strategic deployment of staff to best support the children in these year groups. More CPD to support teachers and LSAs in giving effective verbal and written feedback. School uses the mastery approach to teaching writing and will continue to ensure that this is embedded in every classroom. Floor books continue to evidence thorough immersion and analysis before children start to draft ideas. 
	The class teacher is the person best placed to work towards writing targets and provide appropriate feedback; LSAs support in differentiated sets in order to provide further support. Research from the EET has shown that effective feedback is one of the most powerful ways to accelerate pupil progress, as well as small group support. EET also shows that the mastery approach has a positive impact on progress. 
	Scrutiny of work, learning walks, discussions with staff, pupil voice 
	Class teachers
	2017-18 Year 4 Writing

61% of PP pupils working below age related expectations made accelerated progress. 35% made greater progress and 1 child made expected progress (remaining 4%)

2017-18 Year 6 Writing
75% of PP pupils working below age related expectations made accelerated progress. The 2 chn that did not, still made expected progress.

	Continue to develop whole school approach 

to classroom 

organisation & staffing 

support aimed at 

diminishing the difference
	Whole school approach to setting and streaming across key stages using strategic placement of teachers and LSAs using their strengths to support English and Maths sets (upper and lower groups). Move to staff teaching Phonics to the same children they teach for English to encourage application of phonics skills learnt. 
	Planning & resourcing across each key stage, including allocating the best trained staff to pupils with the greatest need will allow us to direct support where needed. Evidence shows that high-quality teacher/support staff subject knowledge are both effective ways to accelerate progress.
	Termly assessment & review of pupil 

progress


	Key Stage Leaders and Deputy Head Teacher

	Huge impact on application of phonics since we moved to teaching phonics to English set. This has been seen in book monitoring where children are applying phonics teaching and knowledge in their writing.  
Teachers were employed to cover PPA to ensure that LSAs’ interventions were able to take place. LSAs were all deployed to work with the lower sets for Maths and English to give extra support where needed – (see data above)


	Whole school approach to improving reading comprehension, involving engaging with LA training ‘Unpicking Reading Objectives’
	Identify key members of staff to attend initial training to enable them to disseminate this to other staff during inset sessions so that a whole school approach can be adopted. 
	EEF evidence is that improved reading 

comprehension skills have a significant 

positive impact on pupil progress
	Attendance at LA training and inset training for staff in school, learning walks, analysis of data and tracking, pupil progress interviews, pupil and staff voice.
	Identified teachers, English Lead, Key Stage Managers and Deputy Head Teacher

	The training was able to refine guided reading sessions including the planning of and questioning methods during sessions. The children were challenged by carefully constructed intentional questioning. This improvement was observed in learning walks by the English lead. – (see data above)

	Total budgeted cost
	£160,000 

	ii. Targeted support

	Desired outcome
	Chosen action/approach
	What is the evidence and rationale for this choice?
	How will you ensure it is implemented well?
	Staff lead
	EVALUATION

	To improve Reading and Maths outcomes for pp pupils through additional small group provision.
	A whole school provision timetable identifies vulnerable groups of children requiring additional support. LSAs carry out additional reading and Maths provision to small groups on a regular basis. LSAs to be supported through a range of internal CPD to enable quality learning to take place.
	EEF evidence is that improved basic skills 

have a significant positive impact on pupil 

progress
	Monitoring of provision timetable and implementation/ review of

progress of targeted pupils on a half termly basis
	SLT
	English and Maths training sessions took place for LSAs, led by local authority. Following this LSAs had sessions together to discuss their ideas, resources and share good practice. Provision timetable was in place and was updated termly to ensure children’s needs were regularly identified and addressed. 

Extra tuition sessions for reading and maths were led by LSAs before and after school. 

Current Year 3 cohort increased their E+ by 3% in reading from previous year.

Current Year 4 cohort increased their E+ by 2% in reading and 15% in maths.  

2018-19 focus to be particularly on Y2 & Y6

	To improve reading and Maths outcomes for pp children in Year 2 and 6
	An afternoon daily timetable of additional small group tuition is provided to our vulnerable children in years 2 and 6 in order to diminish the difference. Also, extra-tuition for small groups is delivered outside normal school hours to these identified children. 
	EEF has shown that small group tuition has a positive impact on progress and attainment. This strategy has proven to be successful in previous years for us.
	Monitoring of tuition timetable and extra-tuition and implementation/ review of

progress of targeted pupils on a half termly basis
	SLT
	Year 2 E+ (PP)

R 2017 34.8% 2018 50% +15.2%
M 2017 34.8% 2018 45.8%   +11%
Year 6 E+ (PP)

R 2017 57.9% 2018 76.9% +19%
W 2017 57.9% 2018 69.2% +11.3%
M 2017 57.9% 2018 76.9%   +19%


	Continue to embed the specific strategies that help our vulnerable pupils to learn.
	Continue to incorporate a self-regulation approach (sometimes known as ‘learning to learn’ approach) with an aim to help learners think about their own learning more explicitly, and through focused and 

targeted tuition and small group learning from our pastoral team.
	Self-regulation approaches have consistently high levels of impact, with pupils making an average of eight months’ additional progress. The evidence indicates that teaching these strategies can be particularly effective for all pupils including our disadvantaged pupils.

	Self-regulation means managing one’s own motivation towards learning. The intention is often to give pupils a repertoire of strategies to choose from during learning activities.
	Pastoral Lead/ SLT
	Groups reviewed regularly by pastoral lead and SENDCos to ensure needs of children are being met. Proactive approach rather than reactive. 

Improvement in behaviour for Learning both during structured and unstructured times of the school day.
All adults are using the same strategies to support children developing independence and resilience. In particular help desks, working walls and application of problem solving and reasoning can be seen in all classrooms. 
Learning mentor has worked with identified children on how to identify when they are having difficulties and how to communicate these with adults. 

Learning walks and pupil voice have both shown an increase in independence and children being able to identify what they are good at, what they need to do to improve and who/where they can go to for help. 



	Improved mental health and well-being of our disadvantaged pupils, leading to enhanced engagement with their learning, better attendance & improved behaviour
	Full pastoral timetable for children requiring identified / regular sessions of support. Investment in extensive CPD for the pastoral team so that support can be provided to our most vulnerable pupils.

Register for and work towards achieving the Wellbeing Award for Schools. 

Setting up the ‘ThInc Room’ – a social and emotional intervention program. 


	Research indicates the benefit of emotional support in improving attitudes to learning/behaviour/attendance and ultimately 

academic outcomes
Pupil Voice & Staff Voice from ‘ThInc Room has shown improved attitudes, sense of belonging and confidence. 


	Meetings are held where the pastoral team review and feedback to SLT. We take a holistic view of the progress of identified children with regard to emotional health, 

attitudes, behaviour, attendance and 

academic outcomes.

Regular staff meetings r.e wellbeing award.

Review of progress for children accessing ThInc Room. 


	SENCo, LSAs, Pastoral Team and Headteacher
Wellbeing Governor
	Pupil Voice & Staff Voice from ‘ThInc Room has shown improved attitudes, sense of belonging and confidence. 

Work towards the Wellbeing Award is in progress. A wellbeing staff team has been set up in school who are working in collaboration to address the actions identified on our Wellbeing action plan. Actions identified through the self- evaluation of mental health and well-being provision within school. Staff, pupil and parent voice has highlighted achievements and next steps for development. 

Newly-appointed learning mentor delivering a program of support timetabled each week and also drop in sessions for children where needed. Positive, trusting relationships built between Learning Mentor and identified children. Improved self-esteem of identified children. 

Learning mentor working closely with SENCOs as well as Pastoral Lead to ensure any SEN relating to mental health is being effectively identified and addressed. Termly timetable created and children identified for interventions. Personalised outcomes created for individual children to achieve using the graduated approach ‘Access, Plan, Do, Review.’
A decrease in low-level behaviour issues reported by staff. A range of appropriate behaviour charts shared with staff and created by pupils themselves in order to give them ownership of their behaviour and feel invested in them. 

Secured funding for a reading project in school that will be set up in 2018/19 to support PP children. Material used is going to centre around wellbeing. 

Sent SENCO on ROAR teacher training program in preparation for rolling out this model in 2018-19 (The ROAR response is an evidence-based resilience focused mental health response model to support whole schools in supporting their children’s mental health).  

This desired outcome will continue over the next two years as many of the strategies and actions put in place will take longer than one year to fully embed and measure full impact.

	Improving overall opportunities for PP plus pupils through targeted support to improve their outcomes.
	1:1 and small group work, 121 support from ‘Butterfly’ therapy sessions, personalised learning resources.
	Children in care face unique challenges at school and often struggle to keep up with their peers at both primary and secondary level. Children in care do not perform as well at school as their peers, often not helped by their pre-care experiences. The additional funding that Fazakerley receives for these pupils is spent in accordance with each individual pupil’s needs and through supportive discussion with their parents/carers as how to best support their needs.


	Thorough planning personal educational plans are put in place for all PP plus pupils, where parents/ carers and other multi agencies contribute towards the most effective spending of the funding to ensure strong progress for each pupil.  
	CLA Lead

	Beanstalk reading sessions took place weekly for CLA children.
PP+ funding used to broaden the learning opportunities of our CLA children; Spanish, swimming, dance, football, singing sessions. These have impacted on their well-being, improved confidence and given a sense of achievement.

Learning mentor sessions. 

Access to afterschool activities, application to LLP to create a reading club primarily for PP+. 

We had 7 children who were CLA in 2017-18. 
3 of these children were in Year 6, two of which achieved expected in RWM (they had both been working towards in the previous year). The third child achieved greater depth across RWM. 

Two children had been working towards/emerging in RWM in 2017 and this year made more than expected progress being assessed as working at the expected standard in RWM. 

Two children made at least expected progress - however they are working below the expected standard and so some PP money was also used for EP reports to identify next steps of support. 

	Total budgeted cost
	£95,000

	iii. Other approaches

	Desired outcome
	Chosen action/approach
	What is the evidence and rationale for this choice?
	How will you ensure it is implemented well?
	Staff lead
	EVALUATION

	Reduce total sessions missed for 

PP eligible pupils and increase the overall percentage of PP pupils across school.
	Use of additional EWO / Learning mentor and pastoral team. Time focused on PP eligible pupils/ attendance /rewards /incentives offered. 
	Regular attendance is one of the cornerstones of PP eligible pupils benefiting from the range of other interventions we offer and making accelerated progress. If children are not in school, they cannot learn.
	Review of attendance rates & measures with EWO & attendance 

governor.


	Pastoral Lead and Headteacher
	Use of PP to support free breakfast club access to PP children who are classed as PA or had poor punctuality. 

Time with Pastoral support to discuss attendance within school. Reward charts with SMART targets and rewards given. Reduced the number of PP children classed as PA as it gave them ownership of their attendance.

Introduction of snakes and ladders as whole school celebration for attendance 

Weekly meetings with the EWO to challenge poor attendance with parents/carers. First day response carried out and home visits on a daily basis.
PP Attendance 

2016-17 ( 91.45%

2017-18 ( 92.37% +0.92%
Percentage of missed sessions have marginally decreased. We have employed a new attendance officer for the coming year. 
This needs to continue to be focus next year.

	Enabling engagement for all PP pupils in the wider curriculum of the school.
	Offering funding towards all school activities and trips including residential trips. 
	Offering all PP pupils opportunities to engage within field trips and residential visits, giving all pupils equality through the extracurricular provision offered.
	Vulnerable families have been supported with the cost of school trips and residentials.
	Head Teacher 
	Experiences offered for children included:

- Year 6 residential trip to Peak Venture

- Year 5 Geography day trip to Martin Mere

- Year 4, day trip to DEWA Museum Roman Experience

- Year 1&2, day trip to Farmer Ted’s

- Year 2 – day trip to Crocky Trail 

- Mixed-age group to hear Liverpool Philharmonic Orchestra

- Mixed-age year group to watch a play produced by a local high school in their theatre. 

- Yr1-6 Christmas Pantomime trip to Everyman theatre

- All year groups visited local church to take part in Easter Project 
Trips were offered to PP at reduced rates and voluntary donations requested. 

Year 3 had swimming lessons this year so next year will be a particular focus on this cohort accessing wider curriculum trips. 

	Play Therapy and Alternative Provision to improve attitudes and behaviour for learning. 
	Alternative Provision recognises that we are all individuals with different strengths and weaknesses and that mainstream education is not for everyone. Alternative Provision is a strategy to encourage inclusion in education. 

1:1 ‘Seedlings’ therapy sessions provided for identified PP children in school


	Alternative Provision offers a different setting with subjects being accessed in a different way which may encourage attendance for those children. Alternative Provision gives children a chance to engage in education within a smaller group of children, where at any time there will be no more than 10 other children within a wider more spacious environment offering a range of outdoor learning. 

Research indicates the benefit of therapy in improving wellbeing and attitudes to learning/behaviour/attendance and ultimately academic outcomes. 
	Collaboration between professionals to ensure new provision and standard school processes work together. Enabling clear starting points and tracking pupil’s progress across a range of areas such as behaviour, attitude to learning and academic attainment.

We take a holistic view of the progress of identified children with regard to emotional health, 

attitudes, behaviour, attendance and 

academic outcomes.
	Headteacher

Alternative provision settings

Bank View

SENDco

Seedlings 
	A range of children from across all three key stages have had the opportunities to access the SEEDLINGS therapy sessions. Appropriate agencies and support sign-posted by SEEDLINGS worker.

SENDcos liaised with colleagues at Consortia to ensure that any information with regards to alternate provision is provided.

Identified children have accessed alternate provision through assessment placements to develop self-esteem and improve behaviour. Children were then integrated back into school or placed in an appropriate setting.



	Total budgeted cost
	£41,000




